Cooperative Learning
Author: Stacie Gates
Date Created: 7 April 2014
Subject(s): American History I
Topic or Unit of Study (Title): North vs. South: The Debate
Grade Level: 10th-12th
Materials: The internet, textbook, notes, pen/pencil, paper.
Summary (and Rationale):  The students will learn to defend one side of a historical topic and will learn that topic in depth. Students will also be able to learn the other debate topics and understand why they are important. 
I. Focus and Review (Establish Prior Knowledge): [5 Minutes] The teacher will refresh the student’s memory of the events by describing them quickly before she introduces the lesson.
II. Statement of Instructional Objective(s) and Assessments: 
	Objectives
	Assessments

	1. The student will be able to defend a particular stance on a given historical topic when debating the topic.
2. When assigned to a group, the students will be able to work together and perform their specific jobs, without letting the rest of the group down.

3. After listening to the evidence of both sides the student will be able to make a decision as to which side is right and will be able to defend their answer with factual information.
	1. The students will be assessed on their performance during the debate. The teacher is looking to see that the students are well prepared for their debate and know the information. There is a rubric below. 
2. The students will be assessed by their group members on their participation in the group. The teacher is looking for each group member to have made a contribution to the project and participated. Rubric below.
3. The students will be assessed on their understanding of each side of the issue and be able to choose a side and defend that side with factual information. 


State the objective: 
1. The student will be able to defend a particular stance on a given historical topic when debating the topic.

2. When assigned to a group, the students will be able to work together and perform their specific jobs, without letting the rest of the group down.

3. After listening to the evidence of both sides the student will be able to make a decision as to which side is right and will be able to defend their answer with factual information.

Assessment: 

1. The students will be assessed on their performance during the debate. The teacher is looking to see that the students are well prepared for their debate and know the information. There is a rubric below. 

2. The students will be assessed by their group members on their participation in the group. The teacher is looking for each group member to have made a contribution to the project and participated. Rubric below.

3. The students will be assessed on their understanding of each side of the issue and be able to choose a side and defend that side with factual information.
III. Teacher Input (Present tasks, information and guidance):  [5-10 Minutes] The teacher will explain to the students that they will be presenting a debate and hand out the rubric. She will divide the class of thirty into five groups and each group will be given a topic. Each group will then divide in half so that there are three people on each side of the debate and the debate topics will be assigned. The debates will be on the following topics:
1. Dred Scott Decision: Should Dred Scott have been awarded his freedom? Did he even have the right to go to court?

2. The Brooks/Sumner Affair: Should greater consequences have befallen Preston Brooks after he beat Charles Sumner in Congress than just being suspended from Congress for a short period of time? Was he right in defending his cousin?

3. Slave States: Should slavery be allowed to extend into the new territories? Even if there is an equal number of slave and free states?

4. Secession: Did the South have a right to secede from the Union? Was it legal? 

5. The Fugitive Slave Act: Should accused slaves be able to be held without an arrest warrant? Should they have the right to a jury trial? Should they be returned to their previous owners?
IV. Guided Practice (Elicit performance): [90 Minutes] The students will have one full class period to prepare their side for their debate. They must use the internet and their textbooks or any other resources in the library to prepare their case with correct historical information from trustworthy sources. 
V. Closure (Plan for maintenance): [90 Minutes] The students will have the debate. Each side will have two minutes for their opening statement and then one minute per rebuttal. Each debate will be timed (at most fifteen minutes apiece) and time will be closely monitored to get each group through in one class period. Each group member must make some sort of statement/answer a rebuttal, etc…At the end of the debate, the jury (other class members) will decide which side won the debate. The winning team gets some sort of prize. 
VI. Independent Practice: [20-30 Minutes] Each student must turn in as homework the next day a paragraph for each debate they watched as a jury member (They should have four). Each paragraph must describe the two sides and the student must choose a side and state why they believe that side is correct. They must have four paragraphs for the four debates that they watched. 
STANDARDS:

AH1.H.1.3: Use Historical Analysis and Interpretation to:

1. Identify issues and problems in the past.

2. Consider multiple perspectives of various peoples in the past.

3. Analyze cause-and-effect relationships and multiple causation.

4. Evaluate competing historical narratives and debates among historians.

AH1.H.2.1: Analyze key political, economic, and social turning points from colonization through Reconstruction in terms of causes and effects.

AH1.H.4.1: Analyze the political issues and conflicts that impacted the United States through Reconstruction and the compromises that resulted.

AH1.H.4.3: Analyze the social and religious conflicts, movements and reforms that affected the United States from colonization through Reconstruction in terms of participants, strategies, opposition, and results.

AH1.H.4.4: Analyze the cultural conflicts that impacted the United States through Reconstruction and the compromises that resulted.

AH1.H.5.2: Explain how judicial, legislative and executive actions have affected the distribution of power between levels of government from colonization through Reconstruction.

AH1.H.6.2: Explain the reasons for involvement in wars prior to Reconstruction and the influence each involvement had on international affairs.

HS.TT.1.1: Use appropriate technology tools and other resources to access information (multi-database search engines, online primary resources, virtual interviews with content experts).
HS.SE.1.1: Analyze ethical issues and practices related to copyright, not plagiarizing, and netiquette.
HS.SI.1.1: Evaluate resources for reliability. (Reliability can be determined by currency, credibility, authority, etc. depending on the curriculum topic).
HS.SI.1.3: Evaluate content for relevance to the assigned task.

Plans for Individual Differences: Any student who is absent must pick one debate and write a two page paper researching both sides of the debate. Basically, they must prepare for each side. They will then write a small paragraph for each other debate describing each side. 
Students may have prepared statements if they are uncomfortable with memorization or public speaking. The teacher will also allow for flexible grouping so that the students can either be put into a group based on their level (teacher picks groups) or so that they may work with a variety of their peers (students pick groups).
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